
 
 

 

 

  



 
 

 

Purpose 

The purpose of assessment is to inform and improve learning and teaching. 

The purpose of this policy is to explain how we do this in our school. 

We want every child to be the best he or she can be. 

Considerations 

We recognise that assessment is an imperfect tool to measure improvements in learning.             
An assessment is merely a snapshot of a kind of progress at one moment, using an                
instrument that can not be perfect.  

Nonetheless, assessment supports decision making as it informs the pupil, learning and            
teaching and the learning community about achievement and progress.  

● Pupils - become more successful learners when they are directly engaged in assessment,              
receiving and responding to feedback, reflecting on their progress and setting goals for their              
learning  

● Teachers - become more effective when they continually learn about what students know              
and can do. Teachers adjust their teaching based on data and offer well-considered and              
specific feedback to support learning  

● Parents and Legal Guardians - contribute to their child’s growth as a successful learner               
when they are informed and understand the role assessment plays, supporting learning            
goals whilst promoting their child’s joy of learning  

● The School Leadership Team (SLT) - make informed decisions about targeting resources             
and support, using data to evaluate the depth and appropriateness of programmes and the              
effectiveness of learning and teaching  

We believe that developing an assessment capable learning community is the most            
effective way to improve student learning.  

  
 

 



 
 

 

What are we assessing?  

Our approach to assessment recognises the importance of assessing both the process and             
product of student learning. We assess what pupils know, understand and can do at any               
point in their learning process.  

We assess pupils’ progress across the curriculum in the following areas:  

English Language, Mathematics, Arabic, French and Mandarin Languages, Science,         
Information Technology, Humanities, Performance and Visual Arts, Physical Education. 

How are we assessing?  

Evidence of pupil learning is captured in several ways. All students use exercise books to               
help them record and reflect on their learning. (e.g. Mathematics). These books play an              
important role in documenting the learning journey and should have evidence of process as              
well as product.  

We examine exercise books regularly in Work Scrutiny.  

Measuring Learning:  

● Captures what a student has learned at a particular "point in time"  

● Standardised assessments and school designed tools are used to support a larger picture              
of student achievement  

● Not all learning can or should be measured  

Teachers assessments – captured in exercise books, class tests and quizzes. 

Cambridge International Curriculum Progression Tests – internally marked 

Cambridge International Curriculum Checkpoint Tests (Year 6) – externally marked 

Standardised assessments – InCAS Tests and GL Assessments 

  
 

 



 
 

 

InCAS tests (by the Centre for Evaluation and Monitoring – CEM – at Durham University)               
are used to give a picture of a pupil’s ability at entry.  

GL Assessments are used in Years 3 - 9 to support a larger picture of student achievement.                 
They aim to capture what a student has learned at a point in time.  

Documenting Learning 

We gather all the data we have from the above assessments to create a complete picture of                 
how pupils are progressing using our Pupil Tracker. 

We use this data to draw inferences about the profile of each year group, to inform planning                 
and to monitor individuals’ progress.  

Further Notes for Secondary School Assessment 

Practice 

Students will be given five formal assessments over the course of the year: 

 

Assessment Title Academic Year Timing Nature of Assessment 

Assessment 1 Term 1 Half Term Grades 1 Grades, Subject Grades 
and Tutor Comment 

Assessment 2 Term 1 End of Term Grades 1 Subject Comments, Tutor 
Report and Head of 
Secondary comment 

Assessment 3 Term 2 Half Term Grades 2  Subject Grades, Tutor 
Comment 

Assessment 4 Term 2 End of Term Grades 2  Subject Comments, Tutor 
Report and Head of 

  
 

 



 
 

 

Secondary Comment 

Assessment 5 Term 3 End of Term Report Subject Reports, Tutor 
Comment and Head of 
Secondary Comment 

 

Half Term Grades 

Students will be given a number grade for the following areas: 

● Engagement 

● Progress 

● Behaviour for Learning. 

 

The number grades will be as follows: 

 

1=Outstanding 

2= Good 

3= Improvement necessary 

4=Improvement essential 

 

Engagement Grades 

 

  
 

 



 
 

 

Rationale 

 

Educational research has shown that there is a clear correlation between engagement and 

achievement. Professor Dweck in Mindset: How You Can Fulfil Your Potential makes a 

convincing case that a positive mindset will increase a pupils’ achievement. A positive 

mindset from pupils in schools will include a commitment to engage purposefully and 

positively in academic work. There is no suggestion that excellent engagement will 

automatically result in top grades but that it will help students to realise their potential. 

There is a significant amount of educational literature that suggests that as well as 

commenting on student level of understanding teachers should also comment on the 

assessed level of engagement. 

 

Awarding engagement grades will reinforce a positive work ethic where it already exists. 

Where such an ethic does not exist it will provide an evidence base for helping students                
who 

are underachieving. It will therefore support the reporting system that the school operates. 

 

Descriptors for Engagement Grades 

 

Obviously professional judgement will need to be exercised and what follows is therefore 

  
 

 



 
 

 

only a suggestion but in outline: 

 

Outstanding Engagement 

 

There is an obvious pride taken in both the presentation and the content of the work. There 

is evidence that the work has been well planned and that any advice given about previous 

work has been acted upon. The attitude displayed in class has been very positive with               
plenty. 

 

of evidence of curiosity, collaboration and the student has both answered and asked 

relevant and searching questions in the preparation stage of the assignment. The work is 

handed in on time. In essence it would appear that the student has gone the extra mile and 

has been proactive. 

 

Good Engagement. 

 

It is clear that the student has taken the assignment seriously however there is less 

attention to detail than in the excellent category. The work may not have a proper title for 

instance. It may not be neat enough. For the most part it maybe of an excellent standard 

but is perhaps not quite finished. The attitude displayed in class has not been as proactive                
as 

  
 

 



 
 

 

for the excellent category. It is likely that the student answers but does not ask questions 

and is less inclined to be collaborative. 

 

Improvement necessary 

 

Work has been rushed and is untidy. Usually it will be incomplete. There will not be an 

appropriate title. There will be little if any evidence of planning. Work handed in late would 

usually fall into this category. 

 

Improvement essential 

 

Prep not done or a minimal effort has been put into work. Classroom attitude is unhelpful. 

 

Grade Descriptors for Progress 

 

Outstanding 

 

Outstanding progress has been made in all areas of work. In written work and comments in 

class the student has made significant progress in both knowledge and understanding. The 

student’s ability to communicate in English orally and on paper has improved considerably. 

  
 

 



 
 

 

Improved subject knowledge has led to improved understanding and confident use of 

‘technical’ vocabulary. 

 

Good 

 

Progress has been made. The student’s knowledge has grown and written work confirms 

that progress has been made. The student’s confidence in English has grown and is 

evidenced by more contributions to class and fuller written work. Subject knowledge and 

understanding has improved evidenced by both written work and classroom discussions. 

 

Improvement necessary 

 

Little progress has been made caused by a lack of attention and focus in class. English 

language competency may have improved slightly but not at the required level. Subject 

knowledge has not developed at the expected level. 

 

Improvement essential 

 

No progress of note has been made. There is a lack of attention and focus during lessons. 

The student has made little or no progress with English. There has been little or no 

  
 

 



 
 

 

improvement in subject knowledge. 

 

Grade Descriptors for Behaviour for Learning. 

 

Outstanding 

 

The student always arrives on time and has the correct equipment and books. The students 

and concentrates for most of the lesson. Whether working independently, in a pair or in a 

group there is positive behaviour for learning evident with a proactive and respectful 

attitude on show. Homework is completed on time with pride. 

 

Good 

 

The student invariably arrives on time. The student settles quickly to work and has the right 

equipment. The level of concentration is such that the student is on task for most of the 

lesson. 

 

Improvement necessary 

 

The student often arrives late for class. The student is often distracted and is prone to 

  
 

 



 
 

 

disturbing others. The student calls out occasionally. There is a casual approach towards 

their work. 

 

Improvement essential 

 

The student usually arrives late for class and is slow to settle. The student is prone to 

disturbing others. Many assignments have not been attempted or are incomplete. The 

student’s body language is unhelpful. There is a very casual approach towards their             
learning. 

 

End of Term Written Reports 

 

Students will receive a full written report at the end of each term. The report will consist of 

subject reports, tutor report and headteacher comment. Each subject report should identify 

areas of success that highlight progress and areas for development with a suggested             
course of action. There is a character limit of 1000. 

As well as writing a report teachers will be expected to grade the student as per the half 

term grades. At the end of term Year 10 students will be given a working at IGCSE grade                  
and a target grade based on the work completed over the course of the term. 

 

 

  
 

 



 
 

 

Marking and Presentation in Secondary School 
 
This is a consistent marking code for suggested use across the curriculum by all subject 
teachers. A copy should be in all student exercise books. 
 
Each term there will be a number of classwork and homework exercises, extended 
assignments and formal and informal assessments. Each of these requires a different level 
of marking and grading and therefore a different use for reporting. In general, assessments 
will form part of our data and reporting and all other marking is used to inform target-setting 
and informal comments on written reports. Staff should take into account all student work 
which should be used to inform them when writing reports or estimating grades. 
 
Each different style of work will require a different marking methodology, but there will be 
some common elements across work and subjects. Where these common areas are with 
regard to corrections, these are shown on the table below. 
 
Purposes of Marking 
 

● To inspire pupils’ further effort by praising current achievements. 
● To assist pupils by the setting of clear targets to focus on aspects of work where 

further development is needed. 
● To provide the teacher with feedback on how well pupils have understood the current 

work and enable him/her to plan the next stage of teaching and learning. 
● To enable the teacher to make judgements about pupil attainments. 

 
Guidelines for Marking 
 
In order to provide a degree of consistency across departments, the following guidelines 
must be adhered to: 

Work should be collected in regularly and returned as quickly as is practicable, this 
will vary depending on the number of lessons per week. 

  
 

 



 
 

 

Responses should wherever possible be constructive, acknowledging what has been 
achieved as well as highlighting areas for improvement. 
 
Correcting every mistake can be disheartening, so it might be better to focus on 
particular aspects of the work at different times. Particularly in the case of EAL 
learners. Pupils will need to be aware what aspects are being made a focus. 

 
 
Assessments 
 
These are to be marked according to relevant guidelines for each subject at Key Stage 3 or 
GCSE grades/levels at Key Stage 4 or A Level Key Stage 5. Where a total mark is 
appropriate, a grade may be awarded at KS4. (Note we are working on a A* to G system 
2019-20) 
 
 
  

  
 

 



 
 

 

 

 

 

 

  
 

 


